
INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF TE PAHU SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Te Pahu School (the School). The Auditor-General has
appointed me, Liyan Yao, using the staff and resources of Owen McLeod & Co Limited, to carry out
the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 21, that comprise the statement
of financial position as at 31 December 2024, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that
date, and the notes to the financial statements that include accounting policies and other explanatory
information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2024; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 16 July 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and we
explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as



applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements, whether
due to fraud or error, design and perform audit procedures responsive to those risks, and
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The
risk of not detecting a material misstatement resulting from fraud is higher than for one
resulting from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are required
to draw attention in our auditor’s report to the related disclosures in the financial statements
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on
the audit evidence obtained up to the date of our auditor’s report. However, future events or
conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.



We communicate with the Board regarding, among other matters, the planned scope and timing of the
audit and significant audit findings, including any significant deficiencies in internal control that we
identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the information
included on Statement of Responsibility, Members of the Board schedule, Kiwisport note, statement
of Compliance with Employment Policy, Statement of variance which includes Evaluation of the
school’s students’ progress and achievement and Report on how the school has given effect to Te
Tiriti o Waitangi, cover page and index page, but does not include the financial statements, and our
auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and
Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Liyan Yao
Owen McLeod & Co Limited
On behalf of the Auditor-General
Hamilton, New Zealand









Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp



Litty Albert
Audit stamp









Te Pahu School  
Statement of Variance 2024 

It is a statutory requirement for school boards to develop a statement of variance as part of a board’s annual report. The statement of 
variance is an evaluation of progress in achieving aims and targets in our annual statement. It shows parents and the community 
some of the actions taken to achieve improvements for children’s achievement. Statements of variance are due for submission to the 
Ministry of Education by 31 May each year.  
 
Compiled by: Louise Handley (Principal) 
 

Strategic Goal 1 United Community Connectedness 
 

Targets Our community will be actively involved so our learners thrive 

Actions 
What did we do? 

What did we achieve? 
What were the 
outcomes of our 
actions? What impact 
did our actions have? 

Evidence 
This is the sources of 
information the board 
used to determine these 
outcomes 

Reasons for any 
variances between he 
target and outcomes 
Think about both where 
you have exceeded 
your targets or not yet 
met them 

Planning for next year - 
where to next? 
What do you need to do 
to address targets that 
were not achieved 
Consider if these need 
to be included in your 
next annual 
implementation plan 

1.Develop shared 
calendars between 
community groups in Te 
Pahu 
 

-Calendars were set up 
and shared between 
our community groups. 
Through hui, ways of 
communicating were 
established.  
-The impact was that it 
enabled us to 
collaborate more 
effectively, include our 
groups in school 
events, better timing for 

-Shared Google 
calendars with different 
groups in our 
community 
-Events spread across 
the terms and not 
crossing over 
-Increased 
communication across 
social media groups 

-We achieved this 
action and increased 
communication 
between our community 
was positive 
-We understand how 
our position as a school 
can impact our 
community 
-We have a community 
that want to be involved 
and work together 

-Continue to use and 
review calendar to 
ensure it stays update  
-Continue to reach out 
to our community 
groups and consider 
them when hosting 
school events.  
-An Open day to invite 
our community into 
school 



community events so 
that our community 
could attend more 
things.  

2.Develop a plan for 
reciprocal interactions 
between pre-schools, 
iwi and Te Pahu school 

 -3 x meetings with held 
with the 2 pre-school 
managers at our local 
pre-school.  
-A plan was 
implemented to interact 
regularly and discussion 
began around transition 
and visits both to 
pre-school and Te 
Pahu. This allowed us 
to have a clearer picture 
of who was enrolling 
and better transition for 
students having been at 
our school prior to 
starting.  
-All of the pre-schools in 
our vicinity were visited. 

Meeting minutes The preschools have 
welcomed this initiative 
This transition not only 
helps for the students 
but the families and 
teachers to connect 
 

-Documentation - create 
a transition plan to be 
shared with pre-schools 
for data on students to 
support entry to school 
-Continue to consider 
our pre-school in school 
wide events 
-Student leadership, our 
students to go down 
and visit 

Develop a plan for 
reciprocal interactions 
between iwi and Te 
Pahu school 

-Meeting with one  local 
whānau 
-Communication was 
established with 
Kaumatua who 
attended the pōwhiri of 
the new principal in 
Term 3. Discussions 
were had around how to 
establish a reciprocal 
relationship. Invited in 

-Communication trail 
-Emails 
-Friday Kapahaka 

-Communication and 
time have proved a 
challenge for 
connecting with iwi. 
-It is a challenge to be 
reaching out to iwi when 
we have not established 
a clear commitment to 
Te Tiriti principles in our 
school 
 

`-Our Māori whānau are 
our iwi, how might we 
reach out and include 
them 
-Whānau hui - what do 
they want for their 
tamariki 
-Making connections to 
iwi through purpose eg 
noho marae 
-what can we do for 



tutor for Kapahaka from 
Māhanga to support our 
teacher with this. 

them rather than what 
they can do for us 
-create a cultural 
narrative of our area 
building on the work of 
the previous DP 
-include targets for 
Māori achievement in 
next years Annual Plan 

3.Create a focus group 
with parents to develop 
steps to engage our 
community 

-Goals for this were 
edited in Term 3 
-a communication plan 
was created to support 
teachers to strengthen 
relationships with 
whānau at a classroom 
level 

-increased 
communication 
between teachers and 
whānau 
-a clearer 
understanding of 
processes for 
communication for 
parents 
-Feedback from parents 
-More parents in school 
and at assemblies 

-For the new principal 
coming in Term 3, 
creating a focus group 
of parents seemed to 
not include the major 
stakeholders eg 
teachers 
-The relationships and 
communication 
between whānau and 
teachers seemed to be 
a better way to 
strengthen engagement 

-Continue with a 
communication plan for 
2025 both at a 
classroom level and 
schoolwide 
-Analyse data on 
engagement 
-Diversify ways of 
engagement - how can 
we get into our 
community 
-Improve our Hero 
communication 
(ensuring all classes 
are reporting 
consistently) 

4.Develop student voice 
survey for 
implementation 2x a 
year 

-Goals for this were 
edited in Term 3 
-Work was done with 
staff around what 
effective and authentic 
student voice looks like 
and how this could 
inform decision-making 
-Health and Well-being 

-Health and Well-being 
survey 
-Voice of Tamariki, 
Sport Waikato Survey 
-Classroom end of term 
collection of voice 

-This variance was in 
the survey, this year we 
went with outside 
school surveys that 
aligned with our Health 
and PE community 
consultation 
-This was timely for the 
new principal coming in 

-Continue to develop 
our understanding of 
how student voice will 
inform next steps in 
classrooms 
-Use feedback from 
these surveys to 
improve hauora 
-Consistent use of circle 



survey was completed 
with our Year 4-8 
students 
-Sport Waikato voice of 
students survey was 
completed with Years 
3-8 

and helpful data for the 
board that did not 
require consistency 
across classes 

time in classes 
 

5.Develop PB4L 
understanding 
community wide 

- The year started with 
the DP, Principal and 
teacher leading PB4L 
having previously 
completed the Tier 1 
training last year 
- Connection with a 
facilitator at Ministry 
were made, she visited 
us twice in 2024 
-Staff meetings involved 
developing our shared 
understanding of what 
data we were collecting, 
what behaviours we 
were seeing and where 
-An analysis of the 
schoolwide system of 
positive rewards was 
done 
-At the request from our 
board, a new school 
wide behaviour model 
was developed in Term 
4 
-We introduced weekly 
class certificates at 
Assemblies as well as 

-Supporting our 
students to thrive (a 
mana enhancing model 
for managing and 
following up with 
behaviour 
-School wide 
expectations and 
processes 
-Data analysis of 
behaviour each term 

-funding will not 
continue for PB4L in 
2025 due to the change 
in Government priorities 
 

-Teacher to lead PB4L 
schoolwide 
-Tier 1 consistency 
needs to be 
strengthened to develop 
consistent language 
and practice across the 
school 
-More Support for the 
staff around the  
understanding of 
behaviour and 
neurodiverse learners 
-community voice 
(whānau and tamariki) 
-consistent use of 
reflective tools/circle 
time 
-Including the explicit 
teaching of 
values/social emotional 
learning 
-Continue to embed the 
language and 
behaviours that show 
the values, with a focus 
on ākonga being able to 
confidently verbalise 



tokens for school values 
--changed our recording 
on hero to align with the 
new behaviour model 

this 

 
 

Strategic Goal 2 Grow Learners 

Target We learn through an inclusive and responsive(changed from Innovative) curriculum that allows 
everyone to thrive  

Actions - What did we 
do 

What did we achieve? 
What were the 
outcomes of our 
actions? What impact 
did our actions have? 

Evidence 
This is the sources of 
information the board 
used to determine these 
outcomes 

Reasons for any 
variances between he 
target and outcomes 
Think about both where 
you have exceeded 
your targets or not yet 
met them 

Planning for next year - 
where to next? 
What do you need to do 
to address targets that 
were not achieved 
Consider if these need 
to be included in your 
next annual 
implementation plan 

Common practice model 
set up for success 

-a common practice 
model was created by 
the previous principal 
and leadership team 
-the language and 
goals were linked to 
teachers professional 
growth cycles 
-In planning and staff 
meetings with 
discussed the 5 key 
areas of the CPM 
(culturally sustaining 
practice, inclusive and 

-Te pahu common 
practice model 
-Teacher planning and 
collaboration 
-Professional growth 
cycle (teacher inquiry) 
-meeting minutes with 
MAC (Māori 
achievement collective) 

 
-whilst it was set up as 
a model it highlighted 
areas of need for us as 
a staff eg Te Tiriti, 
culturally responsive 
practice, inclusive 
practice 
-More support is 
needed to develop this  
-little came out from the 
Ministry from Term 3, 
2024 about the CPM 
and links are now gone 

-Planning to meet Te 
Tiriti commitments 
schoolwide 



collaborative practices, 
learner agency and 
independence, teacher 
choices in teaching) 

on the Ministry website 

Shared understanding 
of learner qualities 
which are visual in all 
learning spaces 
 
 
Learner qualities and 
language used as a  

-learner qualities 
continue to be a focus 
of discussion at staff 
meetings in Term 2 
-Learner qualities were 
being included in 
planning 
-Learner qualities were 
uploaded onto Hero for 
teachers and students 
to reflect on 
-These were reviewed 
by SLT 
-Completed Student 
Well-being survey and 
linked student voice to 
learner qualitie 
 

-Teacher planning 
-classrooms 
-Hero Posts 

-More reflective practice 
is required to identify 
what has been learnt 
and how will we know 
-Clarity around this for 
staff so there is more 
cohesiveness across 
the school  

-consolidate these 
learner qualities and 
include student voice 
-Consider a graduate 
profile or Te Pahu 
learner rubric using our 
values 

Review Maths 
progressions with 
curriculum refresh 

-Unpacked Te Mātaiaho 
with focus on Maths 
Progressions and 
suitable resources 
-2 whole staff only days 
focusing on Maths (1 
with Ministry facilitator) 
-Had conversations in 
staff Meetings to 
discuss student 
progress and teaching 
practice, change and 

-Staff only day and staff 
meeting minutes 
 

-Keeping teacher 
confidence up with the 
new phases coming in 
is a priority 
-We will be using prime 
as the resource funded 
by the Ministry 
-We 

-Targets for 
Mathematics to be set 
in 2025 Annual Plan 
-Continue with Ministry 
funded support, 2 x 
Teacher only days 
-SLT to add in teacher 
overseeing maths 
Further discussion with 
the board on reporting 
to parents for 2025 
 



interventions.  
-Staff gained 
confidence in how the 
refreshed curriculum 
might align/change our 
teaching 

 
 

Review Literacy 
progressions with 
curriculum refresh 

-staff writing moderation 
- Worked alongside 
RTLB for students on 
their roles with phonics 
and Structured Literacy  
-PLD with RTLBs as 
part of Wider cluster 
Day 
-Looked closely at 
assessment practices - 
aligning them with the 
science of reading 
 -Implemented 
Structured Literacy 
across the Junior 
School with fidelity - 
moving into the Senior 
School 
-Teachers are using a 
variety of platforms to 
share and communicate 
information and 
learning  
-Had conversations in 
staff Meetings to 
discuss student 
progress,teaching 
practice, change and 
interventions.  

- Teacher planning 
 

-We achieved most of 
our actions. We didn’t 
get as far as we wanted 
to with the Literacy We 
need further discussion 
on reporting to parents. 
-Staff met regularly in 
teams and as a whole 
to moderate and 
develop consistent 
OTJs in Writing but this 
is an ongoing target.  

Leadership team to 
develop an overview of 
effective literacy 
 
-Set up a system to 
track progress of target 
students across the 
school in literacy and 
numeracy and worked 
towards developing 
consistency in forming 
OTJs. 
-Targets for Literacy  to 
be set in 2025 Annual 
Plan 
-SLT to add in Teacher 
overseeing Literacy 
-Senior school teachers 
trained in structured 
literacy Years  5-8 
-Further discussion with 
the board on reporting 
to parents for 2025 
 



- RTLit was utilised for 
students who are 
working well below the 
expected level 
-Staff gained 
confidence in how the 
refreshed curriculum 
might align/change our 
teaching 

 
 

Student progress report to the Board 
End of Year 2024 

This report identifies the students across the school who have made progress in Reading, Writing and Mathematics over the course 
of 2024.  This data has been collated from the End of Year data input teachers made on Hero at the end of week 6, Term 4, 2024.  It 
is displayed here in comparison to the Mid Year data that was presented to the Board in August 2024. 

Reading Mid-year data End of year data 

 Number of 
students in 
cohort 

Have not 
made 
progress 

Have 
made 
progress in 
first 6 
months 

Number of 
students in 
cohort 

Have not 
made 
progress 
all year 

Have made 
progress 

Year 8 9  9 9  9 

Year 7 9  9 10  10 

Year 6 19 1 18 21  21 

Year 5 15 4 11 15 1 14 

Year 4 13 4 9 12  12 



Year 3 15 5 10 16 3 13 

Year 2 9 1 8 9  9 

Year 1 10 2 9 16  16 

Whole school 99 17 82 108 4 104 
 

 

Writing Mid year data End of year data 

 Number 
of 
students 
in cohort 

Have not 
made 
progress 

Have made 
progress in 
first 6 
months 

Number 
of 
students 
in cohort 

Have not 
made 
progress all 
year 

Have made 
progress 

Year 8 9  9 9  9 

Year 7 9  9 10  10 

Year 6 19 4 15 21  21 

Year 5 15 8 7 15 1 14 

Year 4 13 1 12 12  12 

Year 3 15 6 9 16 2 14 

Year 2 9 4 5 9 2 7 

Year 1 10 3 7 16 3 13 

Whole school 99 26 73 108 8 100 
 

Maths Mid year data End of year data 



 Numb
er of 
studen
ts in 
cohort 

Have 
not 
made 
progres
s 

Have 
made 
progress 
in first 6 
months 

Number 
of 
students 
in cohort 

Have not 
made 
progress 
all year 

Have made progress 

Year 8 9  9 9  9 

Year 7 9 3 6 10  10 

Year 6 19 1 18 21  21 

Year 5 15 6 9 15 1 14 

Year 4 13 3 10 12  12 

Year 3 15 4 11 16 1 15 

Year 2 9 3 6 9  9 

Year 1 10 4 6 16  16 

Whole school 99 24 75 108 2 106 
 

Note:  We have not included Year 0 students and 4 other new students in the end of year progress data as they have only just 
started at Te Pahu School. 

 
●​ It is evident that the actions taken by teachers to target the specific needs of learners who had not made progress at the mid 

year point has had a positive impact. 
●​ We made a determined effort to target the needs of our ESOL learners who presented as a group with minimal progress at 

the mid year point.  We now have 80% of that group working At or above Expected Curriculum level, and all made progress in 
Reading, 80% made progress in writing and 80% made progress in Mathematics. 

●​ For those students who have not made any progress in learning over the course of 2024 (for various reasons) we will be 
ensuring that they remain a target learner at Tier 3 for 2025. Efforts will be made to drill down into the reasons for this lack of 
progress and support will be given to the teachers of these students to ensure needs are being met. 



 
 
 

2024 End of Year Achievement Data 
This part of the report indicates the students who are working above, at, towards or well below the New Zealand Curriculum 

expectations at the end of the 2024 school year. This data has been collated from the End of Year data input teachers made on Hero 
at the end of week 6, Term 4, 2024.  

Reading  
End of year 

Working above 
expectation 

Working at expectation Working towards Well Below 

Year 0  4   

Year 1 2 11 3  

Year 2 3 2 3 1 

Year 3 5 4 5 2 

Year 4 3 8 1 2 

Year 5 2 9  4 

Year 6 5 17   

Year 7 4 6 1  

Year 8 1 8   

Total 25 69 13 9 

 81% working at or above  
 
 

Writing  Working above Working at expectation Working towards Well Below 



expectation 

Year 0  4   

Year 1 3 13   

Year 2 2 6 1  

Year 3 5 6 4 1 

Year 4 4 8 2  

Year 5 1 5 5 4 

Year 6 3 14 4 1 

Year 7 2 6 3  

Year 8  7 2  

Total 20 69 21 6 

 77% working at or above  
 

Mathematics Working above 
expectation 

Working at expectation Working towards Well Below 

Year 0 2 2   

Year 1 4 12   

Year 2 2 7   

Year 3 5 8 3  

Year 4 1 11 2  



Year 5 1 10 2 2 

Year 6 3 18 1  

Year 7 2 7 2  

Year 8  8 1  

Total 20 83 11 2 

 89% working at or above  
 

●​ We can see pockets of need across the school - one that was immediately evident was a group of Year 3 learners. A number 
of whom had been in a Year 3,4,5 composite class 

●​ We also can clearly identify a number of Year 5 and 6 learners who are working towards or are well below curriculum 
expectations in literacy.  This is a group of learners who have made slow or minimal progress over the past 3 years. These 
learners continue to be a focus or target group for 2025 

●​ We also have 4 new students who have moved to our school in the past term.  A number of whom have high learning needs 
and haven’t been at our school long enough for us to make a positive impact on their levels of curriculum achievement. 

●​ With the transition to the new curriculum for 2025 we will be teaching to different expectations or phases in literacy and 
mathematics, reporting progress and achievement differently and assessing our students with a variety of new or different 
tools. 

Statement of compliance with employment policy (required) 

The following questions address key aspects of compliance with a good employer policy:  

Reporting on the principles of being a Good Employer 



How have you met your obligations 
to provide good and safe working 
conditions? 

 

Hazard Management processes 
Health and Safety audits and ongoing consultation with staff on workplace 
conditions 
Making staff wellbeing a priority 
Open door leadership approach 
Clear Health and Safety procedures 
Professional Development for staff 

What is in your equal employment 
opportunities programme? 

How have you been fulfilling this 
programme? 

 
Inclusive and unbiased recruitment practices 
Support for flexible work arrangements 
Ongoing staff training and PLD opportunities 
Annual staff consultation and feedback processes 
Recognition and celebration of cultural events and identities 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

Transparent, merit based appointment processes with clear job and person 
specifications 
Shortlisting and interview panels include a team of teaching staff and board reps to 
ensure balanced decision-making 
Referees are contacted for for all short-listed candidates 
Where appropriate, we include a cultural perspective in interview panels or 
consultation 

How are you recognising, 

-       The aims and aspirations of 
Māori, 

-       The employment requirements 
of Māori, and 

 

Our goals are to 
-Actively recruit Māori staff where possible and where possible integrate te ao Māori 
into school practices including tikanga and Te reo Māori.  
-Support our staff to develop their cultural competencies through participation in Te 
Tiriti o Waitangi workshops and PLD 
-Consult with whānau and iwi on matters affecting Māori learners and staff.  



-       Greater involvement of Māori in 
the Education service? 

How have you enhanced the abilities 
of individual employees? 

 

Participation in PLD and learning opportunities 
PGC with goals and pathways 
Support for study leave, internal mentoring and collaborative practice 
 
 

How are you recognising the 
employment requirements of 
women? 

Fair representation of women in leadership roles and decision-making processes 
Flexible working arrangements to accommodate family responsibilities 
Employment around parental leave, career development and work-life balance are 
consistently applied 

How are you recognising the 
employment requirements of 
persons with disabilities? 

Recruitment processes accommodate applicants with disabilities 
Ensure accessibility in our facilities and make reasonable adjustments to support 
individual needs 
Consultation with staff on what support they need 
Support for professional development opportunities equally with peers 

 Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy. The 
Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   



Has this policy or programme been made available to 
staff? 

 Yes   

Does your EEO programme/policy include training to 
raise awareness of issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

 The 
Principal 

  

Does your EEO programme/policy provide for regular 
reporting on compliance with the policy and/or 
achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and 
objectives? 

 Yes   

  

How we have given effect to Te Tiriti o Waitangi (required) 

 Giving effect to Te Tiriti o Waitangi is one of the board’s primary objectives. You should describe here anything your board has done 
to work towards this objective that hasn’t already been reported on in other sections of the annual report such as the statement of 
variance or evaluation of student progress and achievement. 

Section 127(1)(d) of the Education and Training Act 2020 defines how schools must give effect to Te Tiriti o Waitangi by: 



o​ working to ensure that its plans, policies, and local curriculum reflect local tikanga Māori, mātauranga Māori, and te 
ao Māori; and 

o​ taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori; and 

o​ achieving equitable outcomes for Māori students. 

·         You must include progress that your school has made towards making instruction available in tikanga and te reo Māori. 

Key steps taken at Te Pahu: 

 At Te Pahu School we value the teaching and learning of New Zealand histories and our local history. We make sure the history we 
are teaching is accurate, it honours Pakeha and Māori world views. We are developing our school Tikanga. We share and celebrate 
local stories, celebrations (matariki), mihi whakatau, and Kapa Haka. We have a flexible holistic approach to acknowledge learning 
styles and how tamariki best learn. We honour the learning style of our tamariki.  Our tamariki share their voice. Our values, 
Whanaungatanga, Kaitiakitanga, Hauora, Wairua Auaha and Manaakitanga, are  embedded in all that we do.. We have a child 
centered approach. We strive to establish a culture of belonging within our kura. Our hui - a whanau and whanau hui allows for 
voices and connections with whanau. Whanaungatanga builds belonging within our school, and our school is welcoming to our 
whanau and community,  

We will continue to build local stories, make more connections with tangata whenua, have local visits to local 
The Waikato area has a fascinating, complex history which we explicitly teach through the Aotearoa New Zealand Histories 
curriculum. Our school is situated very near the Waipa River, and nestled on the foothills of Mount Pirongia and this Maunga, 
alongside other local sites, provides a stimulating local context for learning.  
 
We are part of Tainui Iwi. Places of significance to our rohe include: Tūrangawaewae Marae, Rangiriri, Rangiaowhia, Taupiri, and 
Pirongia.  
 
We acknowledge Ngāti Maahanga and Ngati Apakura as the kaitiaki of the whenua (land) that our school is built on. As a school we 
are learning more about the local stories of this rohe and which provides local context for the students learning. We endeavour to 
build relationships and collaborate with Te Papa O Rotu and Purekireki Marae. 
 
We acknowledge our space and what we identify with . Our memorial garden reflects who we are as a community minded school. 
The three structures represent the peaks of our maunga Mt Pirongia we affliate with, Ruapane, Tirohanga and Tahuanui. The planting 



is native to represent the native flora on our maunga and our enviroschool status. The pou situated on the edge of our garden 
represents our school values- Manaakitanga, Kaitiakitanga, Wairua Auaha, Hauora and Whanaungatanga. The memorial seat is 
constructed from historic trees grown in our community, Totara and Macrocarpa.The Kowhai tree were planted to attract the native tui 
to the garden. This garden was designed by the staff and students in 2023 and was unveiled on the 1st anniversary of the passing of 
a long term staff member.   

While we state that the principles of Te Tiriti o Waitangi are central to our curriculum, we acknowledge that we are still on the journey 
towards fully honouring and embedding these principles in practice. We value local and national histories, actively celebrate culture, 
and seek to include Māori perspectives, but recognise there is more to be done to form authentic partnerships with tangata whenua, 
deepen our understanding, and ensure our actions match our intentions. This includes making instruction in Te reo Māori 
available across our school and recognising Māori students in our data and targets. 

Report on other special and contestable funding (required) 

During the year your school or kura may have been the recipient of additional government funding for specific purposes. You may 
need to report on how these funds are used to support student development. 

 

Type of funding No of 
students 

Intervention Impact 1-5 (5 being 
effective) 

Where to next in 2025 

ICS 3 Differentiated programmes 
Teacher aide support in and out of 
classrooms 

3 
 
2 students made significant 
progress with teacher aide 
support 

Strengthening school wide 
approaches 
Professional learning for 
teachers - strengthening 
relationships 
 

High Health 1 Teacher aide to support with 
caries  

5 High Health ends in June 
Continue to record 
incidents and reapply  

ESOL 9 Group withdrawal with Teacher 
aide 

4 Add in Learning Village for 
teacher aide time 



IEPs 

PB4L Whole school Creating Whole school behaviour 
systems 
Rewards and certificates 
School signage 
Resources for teaching and 
learning 
Training and coaching for staff 
Extra staffing (teacher and 
support staff) 
Koha - visits to other schools 
Staff wellbeing - PB4L initiatives 
for staff 

5 No funding available for 
schoolwide in 2025 
Could apply for a special 
project 
Use our extra unit and 
allocate to a teacher to 
lead 
 

Interim response 
funding 

1 Teacher aide to supervise during 
break times 

5 Continue to pay for 
supervision 

 

Kiwisport funding (required) 

In 2024, we allocated our KiwiSport funding to support two key initiatives aimed at enhancing the health and wellbeing of our 
students. A portion of the funding was used to provide Life Education sessions, which focused on promoting resilience, healthy 
relationships, and making positive life choices. The remainder of the funding supported swimming lessons for our senior students, 
helping them to develop vital water safety skills and confidence in the water. These initiatives aligned with our school's focus on 
building strong foundations in health, wellbeing, and physical education. 
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